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Did you find math difficult? Do your children? If so, what is the remedy?
Change the child or change the teacher? This book identifies the origin of math difficul-
ties in a novel way: math is difficult because we teach the wrong math. Math is not uni-
versal; there is a focus on the UNREAL (not merely abstract) in the European ethnomath-
ematics—also called formal mathematics—which came with colonial education, and dis-
placed traditional normal mathematics. No critical comparison was ever made to decide
which math is better. Even today, formal math is just declared “superior”, using church
myths like “Euclid”, and superstitions like the “infallibility of deduction”. Formal math is
difficult because it excludes the natural, empirical ways of knowing. Reverting to normal
math makes math easy and enhances its practical value. This book teaches school geom-
etry, using the traditional string (rajju), and curved lines. It is a prelude to the teaching of
calculus as normal math.
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